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2.1 An overview of coursebook  
Coursebook is considered as one of fundamental sources of content and activities which provides for teachers and students in the training process. Evaluating a coursebook to find out whether it satisfies students’ needs and interests is important and necessary (Pham, 2017). 
Cunningsworth (1998)(p.7) shows that in English language teaching couresebooks are considered as: a resource for spoken and written presentation material, activity supplies for learners practice and communicative interaction,  a reference of vocabulary, grammar, pronunciation. Coursebooks act as a syllabus, provide classroom activity sources, and suggest self-access work or self-directed learning (Cunningsworth, 1998). 
	Coursebook is a textbook providing the core materials for a course. A book including work on grammar, vocabulary, pronunciation, functions and the skills of reading, writing, listening and speaking is designed in order to be able to serve as the only book which the learners necessarily use during a course (Tomlinson, 1998, p. ix). 
There are four reasons for the use of coursebooks (O'Neill, 1982). Firstly, learners’ needs can be provided in most parts of course books, although sometimes they are not specially designed for the only learners. Secondly, learners can have their own future learning as well as review the lessons before. Thirdly, high quality materials can be supplied to learners with a reasonable price. Last but not least, appropriate coursebooks can enable teachers to adapt and revise them to meet the learners’ requirements and also encourage among teachers and students’ natural interactions. 
Coursebooks are used as the basis for courses because of its advantages. A coursebook provides a clear framework. The teachers can use a coursebook as a syllabus. A coursebook works as a ready-made texts and tasks. To save time, teachers use texts and learning tasks which are likely to be a suitable level for most of the class. A coursebook usually provides helpful guidance and support. And a coursebook can allow students to learn new knowledge and review and show their own progress autonomously (Ur, 2012, p. 198).
2.1.1 Textbooks
In language teaching, textbooks are considered the most universal shape of teaching materials (Richards, 2006). The linguist also defines textbooks are things such as reading, writing, listening, speaking, and grammar textbooks, including ancillaries such as workbooks, cassettes/CDs, and teachers’ guides. Using textbooks in teaching includes both advantages and disadvantages. It is dependent on how teachers use them and what the contexts for their use are. Here are some advantages of using textbooks which Richards (2006) mentions in his research: 
· Textbooks provide structures and a syllabus for a program: A course without textbooks may have no central core. Learners may not receive a systematically planned and developed syllabus.
· Textbook help standardize instruction: Students in different classes use the same textbook in a program can receive similar content and therefore can be test in the same way.
· Textbooks maintain quality: If a well-developed textbook is used, students are exposed to materials that have been tried and tested, that are based on good learning principles, and that are paced suitably.
· Textbooks provide a variety of learning resources: Teachers and learners are provided with a rich and varied teaching and learning resource of textbooks together with ancillaries such as workbooks, CDs/cassettes, CD-ROMs, videos, and comprehensive teaching guides.
· Textbooks provide effective language models and input: Textbooks present accurate language inputs for teachers whose first languages are not English.
· Textbooks can train teacher: Inexperienced teaching teachers can use textbooks as a medium of initial teacher training.
· Textbooks are visually appealing: Learners and teachers are attracted by especially commercial textbooks, because they usually have high standards of design and production. 
However, also according to Richards (2006), using textbooks in a program can bring some potential negative effects to learners and teachers as follow:
· They may contain inauthentic language.
· They may distort content
· They may not reflect students’ needs
· They can deskill teachers. And
· They are expensive.
Riazi (2003) (cited in Razmjoo, 2010) says that textbooks has a very important role in teaching and learning process in classroom of foreign and second language after the teacher. In order to make the textbook turn into an effective teaching tool, teachers must know how to use a textbook well as well as how useful it is (Razmjoo, 2010).  
According to Nunan (1988), textbooks help teachers to save time of designing their own supplementary materials. Teaching materials also help both inexperienced and experienced teachers with available designs by doing teaching process as in the textbook’s instructions. Therefore, textbooks play an important role in language classes. That is the only reason why the writer chooses one of textbooks which have been being used in her college for evaluation to see whether it is appropriate or not to the current teaching and learning situation.
2.1.2 Materials
Tomlinson (1998) defines: “Materials are anything which is used to help to teach language learners. Materials can be in the form of a textbook, a workbook, a cassette, a CD-Rom, a video, a photocopied, a handout, a newspaper, a paragraph written on a whiteboard: anything which presents or informs about the language being learned” (p.xi). 
According to Hutchinson and Waters (1987) (cited in Baleghizadeh & Rahimi, 2011), there are six objectives for materials: Firstly, a stimulus for learning is provided. Secondly, the materials enable teachers to organize teaching and learning process. Thirdly, the materials represent natural language learning views. Next it reflects the learning task naturally. After that the materials have a very useful function in enriching the basis of teacher training. At last, models of correct and suitable language use are provided through the materials. 
Richard (2006)(p.251) has shown the role of materials that the teaching materials can be considered as learners’ major language input and as the language practice source which happens in the classroom. In Richard’s research, the author also explains the benefits of a course book providing to the teachers such as the teachers’ instructions, a form of teacher training. Textbooks may supply learners with a main source of communication which have the target language.
Agreement with the linguists above, Tomlinson (1998) presents that the materials should help learners: to feel ease and develop confidence. Teaching points should be perceived by learners as relevant and useful. 

2.2 Coursebook for non-English major students
Language researchers often refer to Cunningsworth and Tomlinson’s(1984)(cited in Pham, 2017) views when they want to understand more about coursebook and textbook design. Cunningsworth and Tomlinson say that no coursebook or textbook is perfect for a particular teaching situation. Every subject of study with its own culture has its own needs and interests. Therefore, conducting teaching content or activities of a coursebook or textbook might not be appropriate for all teaching situations (Pham, 2017).
In the ASEAN member counties, English materials are divided into three main categories: imported coursebooks, in-country coursebooks, and regional coursebooks. Among those categories, “imported coursebooks” and “foreign coursebooks” are used by millions of teachers and learners because of having the reputation of ‘global coursebooks’ (Dat, 2008). 
As can be seen, teaching materials are a key and crucial component in any language teaching contexts. They have strong points and weak points. According to Ur(2012), textbooks have some advantages and disadvantages as follow.
The coursebook brings five advantages to teachers and learners (Ur, 2012).
· Framework: a textbook supplies teachers and learners with a clear framework which help them to know where they are going and what is coming next, and build up a sense of structure and progress. 
· Syllabus: the coursebook serves as a syllabus in many teaching and learning circumstance. If the syllabus is followed systematically, a planned section of language will be covered.
· Ready-made texts and tasks: In the coursebook, texts and learning tasks afford learners to have a likely appropriate level for most of the class. This of course saves time for the teacher who would otherwise have prepare his or her own.
· Guidance: the coursebook can provide useful guidance and support for teachers who are inexperienced or unsure of their knowledge of the language or teaching skills.
· Autonomy: the coursebook can be used autonomously by learners to learn new material, and review and monitor his or her progress. Learners without a coursebook can be more teacher-dependent. 
 	Despite being well planned, the textbook can be in inappropriate for teachers and students. Textbooks have some restrictions (Harmer, 2007) such as being used inadequately, imposing learning styles and content on classes and teachers alike, having little control (Littlejohn 1998:205) (cited in Harmer, 2007), relying on Presentation, Practice and Production as their main methodological procedure. In addition, teachers and students can be demotivated because of using units and lessons with the sameness of an unrelenting format all. And the textbook can be bland and culturally inappropriate in its choice of topic. Ur (2012) has also listed the counter-arguments for using textbooks as follow: 
· Inadequacy: In every class, every learner has his/her own learning needs. No one textbook can possibly provide these pleasingly. 
· Irrelevance, lack of interest. Some individual class cannot be interested in the topics dealt with the textbook because they may not relevant or out of students’ interest.
· Cultural inappropriateness: a textbook can also partly  include the content which may be culturally inappropriate, which make it unrelated or unexciting as well as can make learners uncomfortable or bored.
· Limited range of level: textbooks target a particular learning and teaching group. However, most classes have the varieties of levels of ability and proficiency, so that a textbook cannot cater for all of their needs.
· Possible negative effect on teaching: teachers realize that the textbook is too easy to follow uncritically instead of using their initiatives; they may find themselves functioning merely as mediators of its content instead of as teachers in their own right.
In practice, in order to enhance the strengths and minimize the weaknesses of a coursebook in teaching and learning process, the teacher should consider the given advantages and disadvantages when selecting a textbook. 
2.2.1 Non-English major students’ needs
According to Chairat (2015), non-English major students are highly interested in learning English. They understand the importance of understanding of English language in university program, and have positive attitudes towards learning the English language. And they also hope that English skills can support them in both pursuits of future education and occupation successfully. Abbs and Freebairn (1990) (cited in Cunningsworth, 1995) discover that there are five needs students experience when they enjoy learning a language in a classroom with a teacher and a textbook. They show the following needs:
* Learners need to communicate effectively
* Learners need to be familiar with the language systems
* Learners have need for challenge
* Learners need to take on more responsibility for their own learning
* Learners have need for cross-cultural awareness
In addition, Swan and Walter 1990 (cited in Cunningsworth, 1995) realize that learners need to be respected. They also define that ‘people generally learn languages best when their experience, knowledge of the word, interests and feelings are involved, and a course must allow students to be themselves as fully as possible’(p.99)
2.2.2 Coursebooks for non-English major students
Cunningsworth (1998)(p.132) indicates that materials for non-English major students should meet learners’ specific needs, the language which students learn will be used by them in the future. The material should meet learner expectations and learning styles and provide apparent roles in learning and teaching processes. 
Richards (2006) points out that the content of non-English major student course includes restriction, selection, themes and topics and communicative needs. Namely, restriction is only “basic skills” such as understanding speech, speaking, reading, and writing. Selection is concerned with items of vocabulary, grammar points and language functions which relate to the learners’ purposes. Themes and topics, communicative needs are all things which are necessary for learner’s intentions (p.33).  
In language schools or vocational training, English for specific purpose courses designed focus on English for a particular occupation are based on tasks and situations. They are typical of the target occupation and provide useful vocabulary and phrases. The textbook like that is designed so as to pay attention to the emphasis of more effective communication in situations that students are likely to encounter in their professional practice than accurate and formal English language (Ur, 2012).  
2.3 Designing materials based on non-English major students’ needs
	Meeting the needs of the learners should be the primary target in writing materials process (Tomlinson, 1998). To do well that work, teachers should know well how to write materials and textbook evaluation.
2.3.1 Writing materials
A clear framework in any useful textbook may provide teachers and learners with knowing where they are going and what is coming next, and it also builds up a sense of structure and progress (Ur, 2012). 
Thanks to the instructions of Cunningsworth (1998)(p.134), people designing materials based on non-English major students’ requirements know about design and methodology. In design, firstly, the materials may concentrate on very specific skills such as note-taking from a talk, presentation or lecture. Secondly, the materials are flexible for learners to use. That means learners can study each unit in the self-contained ways, and it permits learners to keep on learning successfully even when they have missed some units. Thirdly, the materials can be self-learning materials. Learners can revise or master by themselves the view of any lessons missed. Last but not least, the materials are particular relevant to non-English major students’ needs. In methodology, the textbooks for non-English major students may focus on the development of specific skills and strategies for controlling the specific contexts such as skill-based and task-based activities. They may use project work to replicate real-life situations in order to help learners develop the skills and strategies. 
Valuable materials are those which lay the foundations of comprehensive understanding of learners’ needs (Jolly & Bolitho, 1998). A framework for materials writing includes 7 steps: identification of need, exploration of language, contextual realization, pedagogical realization, physical production, use, and evaluation. Materials writers can use the process of materials writing for their work. And evaluation is a way to gain the success of any materials or not. The figure below shows the demonstration.
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Notes
a) Even in the creation of entirely new materials, it may be the case that some of the steps envisaged have already been done for the writer.
b) Materials may be produced and evaluated without students use, e.g. by a colleague or professional. Most publishers work this way. This does not reduce the need for evaluation after use by specific groups of students.
Figure ___ A teacher’s path through the production of new or adapted materials
			Jolly and Bolitho (1998, p.98) (cited in (Tomlinson, 1998))

		In addition, teachers can make their own process of materials writing with a smaller proposal use in the classroom. The figure …. shows five steps which teachers – writers can use in the classroom in order to produce any piece of new material (Jolly & Bolitho, 1998). And materials writers can use some or all of these steps for the writing materials process.  
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IDENTIFICATION by teacher or learner(s) of a need to fulfil or a problem to solve by the creation of materials
EXPLORATION of the area of need/problem in terms of what language, what meanings, what functions, what skills ect. ?
CONTEXTUAL REALISATION of the proposed new materials by the finding of suitable ideas, contexts or texts with which to work
PEDAGOGICAL REALISATION of materials by the finding of appropriate exercises and activities AND the writing of appropriate instructions for use
PHYSICAL PRODUCTION of materials, involving consideration of layout, type size, visual, reproduction, tape length ect.
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1.3.3.2 Textbook evaluation
According to Richards (2006), textbook evaluation can be done by teachers in order to find out something in relation to learners’ purpose. In a situation, a book can be good for its students because it provide the benefits for that situation perfectly. However, in a different situation, the same book cannot be suitable because of its limited contents, inadequately challenging for teachers and students, little matching the needs of students. Therefore, textbook evaluation contain some information such as the role of textbook in the program; the teachers in the program, and the learners in the grogram (Richards, 2006, p. 256). 
	Evaluators can use various kinds of textbook evaluation in order to find out the textbooks’ strengths and weaknesses. Then they can choose suitable textbooks for their learners or adapt them to make them more perfect. Ellis (1997) divides into two ways of evaluation: a predictive evaluation and retrospective evaluation. A predictive evaluation of the materials can be carried out in order to decide which are best suited to learners’ needs. Evaluators can use checklists and guidelines available to help them to conduct their evaluation. While a retrospective evaluation provides the evaluators with information that can be used to decide if the textbook is useful to use again or not. Furthermore, a retrospective evaluation can be used to confirm the validity of a predictive evaluation (p.37)
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